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1.1. ELT Journal: (@)

(1) A great deal has been written and said about the process of weaning learners of English from
controlled to free composition. This article describes a lesson which will bridge the gap
effectively and give the whole class something to take part in (Lott 1964: 102).

(2) In the usual exercise of this kind, consisting of a set of twenty or more sentences, related in
structure but unconnected in theme, which have to undergo a structural change, attention is
usually focused on part of the sentence only, and there is little incentive to consider the
sentence as a whole either structurally or semantically (Spencer 1965: 156).

1.2. TESOL Quarterly: 2

(3) What cannot be taught in one lesson, in several lessons, or even in one semester is the kind
and range of ideas which will constitute the content of the so-called ‘creative’ composition.
While this is true for native speakers, it may unfortunately be even more true for many
language learners whose disadvantaged circumstances may not have given them the
experiences, concepts, and English language skills needed for expressional writing.
Recent research indicates that there exists a positive correlation between socio-economic level
and writing performance (Finocchiaro 1967: 43).

(4) For several years now at various professional meetings the question 'After pattern-drill -
what?' has been asked. The answer appears to be more pattern drill, but at the rhetorical
rather than at the syntactic level (Kaplan 1967: 15).

1.3. :
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2.1. ELT Journal: creativity
(8) Writing ability is a skill in which creativity plays a much larger role than mastery of basic
structural patterns. The fact that a student can form grammatically correct sentences by no
means ensures that he is capable of producing acceptable English prose. After the teacher
has presented the rudimentary guidelines of composition writing, the progress that the
student makes is largely a function of his motivation and his innate creative ability (Clarke
1973: 44).

(9) Invention does not mean only producing forms according to a system; it means producing
original utterances as they are required. This is quite different from the games with
substitution tables and pattern practice which have been popular in recent years with
unimaginative teachers and which are only modish variants of the old declension and
paradigm recitations ...Teachers tend to overlook the creative aspect of language learning
because the language has to be given entirely to learners. But it is the use of what they are
given that matters... There can be little interest in mimicry-memorisation or mechanical
exercises with uncontextualised sentences (Pattison 1976: 291).

(10) In bringing students from the first level (that of using learned phrases and patterns) to the
second level (where he expresses his own ideas in spontaneous communication), most
teachers are reluctant to encourage a creative and adventurous attitude to the language.
Yet, although errors will no doubt be made, maybe we should allow our students more
freedom when using the TL, especially at the generalisation stage. This would encourage an
intrinsic curiosity about the TL itself and the language-learning process (Mugglestone 1977:
114-115).

2.2. TESOL Quarterly: Process Approach

(11) Instead the creative potential of teachers and school administrators, of students, of
legislators and the larger community must be given a chance to unfold and flourish in an
atmosphere that is free from the stifling restrictions of the philosophy of accountability ...
Freedom to learn is a necessary condition for the full development of the individual's
creative potentials. It included freedom from compulsory courses and curricula, freedom
from authority, freedom from the requirement of tests, examinations, and grades (Jakobovits
1973: 125).

(12) It is the symbolic representational system which processes the many complexities of syntax
through which formal features and arrangements of features attain vigorous life in the
expression of the infinite nuances of meaning. The student goes beyond the specific
instances in which he has seen the forms of language in operation into the creative use of
language in novel situations (Rivers 1973: 29).

(13) The literature on the teaching of composition in a second language seems to indicate that
there is a consensus as to how writing should be taught: while grammatical exercises are
rejected as having little to do with the act of writing, there is, at the same time, a great concern
with control and guidance ... The majority of approaches emphasize and focus upon practices
that have very little to do with the creative process of writing (Zamel 1976: 68).
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(14) The act of composition should become the result of a genuine need to express one's
personal feeling, experience or reaction, all this within a climate of encouragement ...
While this instruction might still entail some indirect teaching concerning particular structural
problems, language study and rhetorical considerations, the primary emphasis should be
upon the expressive and creative process of writing. The experience of composing could
in this way have a purpose, that of communicating genuine thoughts and experiences.
ESL students could begin to appreciate English as another language to use, rather than just a
second language to learn (Zamel 1976: 74).

2.3.
(15)
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3. 80

3.1. ELT Journal: Communication

(19) After all, much of the language we use in the real world is motivated by a desire for
self-expression, as opposed to simply conveying information or ‘getting things done'.
Communicating subjective ideas, personal impressions, and imagined situations are
creative activities, psychologically fulfilling and basic in much of human language use. We
are not talking here of creative language in a 'literary' sense, but of verbal responses which are
personal and imaginative in nature. To the extent that we, as teachers, can stimulate such
responses in our learners, then to the same extent, we are eliciting authentic use of the
language (Baddock 1981: 230).




(20) Krashen ... describes 'a monitor model of second language performance' in which
‘acquisition’ is distinguished from 'learning’. 'Acquisition’ arises as the result of processes of
'creative construction' by which the learner internalizes the rules of the second language
(L2) subconsciously; it takes place 'naturally’ and is not amenable to instruction (Ellis 1982:
74).

(21) ... it is only when learners are totally involved in an activity that they start to produce
language creatively. However, creative production is possible only when preceded by
learning which is rooted deep in learners' personalities. Teachers, then, have to establish a
non-threatening environment in the classroom which encourages meaningful learning and
the creative uses of English (Sano et al. 1984: 171).

3.2. TESOL Quarterly: Process Approach
(22) ... the creative use of language is not 'the sole prerogative of the native speaker' ... The
language learning process characterized in this way, as a process of making meaning,
parallels exactly the process of composing. It is time for ESL teachers of composition to begin
to see the relationship between these two processes and to recognize that meaning is created
through language even when the language is written down (Zamel 1983: 184).

(23) Some ESL writing teachers are researchers who have become aware of the paradigm shift in
the first language writing instruction field have described how an ESL writing course can
benefit from this research by shifting its focus from the written product to the writing
process ... Such research alerts us to the need for writing instruction which teaches ESL
students that they can experience writing as a creative process for exploring and
communicating meaning (Spack 1984: 651).

(24) The pattern that held for many, though not all, of these ESL writers was something like this:
create text - read - create text - read - edit - read - create text - read - read- create text, and so
on. Thus, language and the ideas expressed in that language emerged out of the student
writers' own creativity, not out of textbook instruction or teacher-supplied input. All of
these student writers, even those laboring to produce text, were uncovering the language they
needed to express ideas and at the same time discovering new ideas (Raimes 1985: 248).

3.3.
(25)
( 1982:21)
(26)
( 1983:14)
(27)



1985: 20)

4. 80

4.1. ELT Journal: Creativity

(28) The theories of Chomsky, which have so dominated the study of first language acquisition
for thirty-five years, exclusively emphasize the creativity of language, focusing on utterances
that are neither known by heart nor repetitions. The process of language acquisition is
described exclusively as the development within the individual of a linguistic competence, a
tacit knowledge of rules which enables the individual to generate utterances which are put
together for the first and only time ... repetition of form, learning by heart, and imitation are
associated with the misguided behaviourist past (Cook 1994: 135-136).

(29) The debate about the value of personally expressive and creative language is of course
hardly new: indeed, in certain forms it goes back as far as Plato. One of the recent forms of
the debate which was particularly significant in Australia was the process writing versus genre
debate of the 1970s and 1980s. Process writing, associated with progressivist educational
theories and particularly with the work of Graves ... argued that students learning to write
should be given a completely free hand to express their creativity without intervention or
correction by the teacher (Gadd 1998: 229-230).

4.2. TESOL Quarterly:

(30) One reason for this focus on text appropriation was the result of a distorted view of the
product/process dichotomy. Although most ESL teachers regularly integrated process and
product approaches in their writing classrooms, researchers often sought to castigate the
product of writing (and its absolute focus on the mechanical, the accurate, the 'recipe’ rhetoric)
in favor of the creative, intellectually stimulating autonomy of process writing ... At its
most extreme, teacher intervention in student writing processes was seen as culturally
imperialistic, an attempt to teach ESL students that U.S. academic rhetoric was somehow
superior to other cultural rhetorics ... Carried further, these attitudes inextricably linked
process writing with personal and expressive writing and academic writing solely with
product-based pedagogy (Reid 1994 276).

(31) Recently, fellow African, Okara (1990) has contested Ngugi's position and argued for the
need to negotiate with English and its discourse for richer expression, with the full
consciousness of one's local discourses, thus creatively constructing an alternate English
discourse that is ideologically and rhetorically satisfying (Canagarajah 1993: 304).

(32) ... authors tend to emphasize cultural differences between ESL learners' social and
educational background and that of the largest language community, arguing that Asian
culture generally values collectivism and discourages individual self-expression, creativity,
and critical thinking whereas Western culture displays the opposite characteristics (Kubota
1999: 10).

(33) According to American ... British ... and Canadian ... commentators, CLT was essentially
concerned with the concepts of negotiation, interpretation, and expression. They and

5



others point out that underscoring the creative, unpredictable, and purposeful use of
language as communication were classroom practices largely woven around sharing
information and negotiating meaning. This is true not only of oral communication but also
of reading and writing (Kumaravadivelu 2006: 61).
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