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lll. English Paragraph Structure

[Topic sentence (General) EJ?J\(D%L‘E

Iﬁpecific (FEE-ERBA)
t details @€=X7.x/1)]

pecific (3EHR-FRHA)
Lodetails  (2AH)
——specific EFELSERINALTLS
BB R

Understanding the Features of
English Paragraphs

‘ topic sentence

1. Structure of .
supporting sentences
a paragraph ‘ PP g

‘ concluding sentence

7

2 Cohesion(#&R 1)
i Coherence (FRE—H %) !
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Goldfish OutlinelCs 3 & ——’

Of all the animals, fish and insects, goldfish make the best pets.
First of all, goldfish are very quiet. They don’t bark, howl, meow,
or race around the house at night while you and your neighbors
are trying to sleep. Second, they are economical. You can buy a
goldfish at your local pet store for about 100 yen, and a small
bowl for it costs less than 1000yen. Water is free. Also, they eat
only a pinch of dried fish food daily, so their food bill is quite low.
Third, goldfish are very well behaved. They don’t have teeth, so
they can’t chew your furniture. They don’t go outside so they
can’t dig holes in your garden. In addition, you don’t have to
spend hours teaching them commands such as “Sit!” or “Stay!”

Topic sentence:
Goldfish make the best pet.

(adapted from First Steps in Academic Writing)

- Quiet
Il.  Economical
low price for a goldfish and a bowl
eat only a little
Ill. Well behave
don’t chew, don’t go outside,
no need to teach commands

2

Hinds (1986):

Nature of English Writing

English Japanese
Writer Reader
responsible responsible

The writer leads the “stepping-stone”---
reader to the way the making the reader
writer intended. connect the discourse

Tell them what you are going to
tell them. Tell them. And tell
them what you have told them.
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[EREEE T Argumentation=2 3§ + 1R #l
Andrews (2010)
=BODE-fCClcHiEED RBLZ K> THR— SN T RIBRIL T A T«
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l “a logical or quasi-logical sequence of ideas that

is supported by evidence”(p.3)
“argumentation = generic skills” (p.5)

because ....... HLNBIT D TIIES AL A
B EHHIZHB(TSArgumentation (FREE) DL EHE FLDEEDHITT A,
Why is argument important in higher education? ﬁéﬁfj{ﬁ*ﬁﬁk%i&&

In many ways, the answers seem obvious. It is
important to be able to argue rationally in a
civilized society, and students in higher
education will be expected to be able to do
so....Second, advancement in knowledge often
comes via argument. A case is proved; a dispute
is opened up and then solved....Third, argument

EXEHEA T TWBIREEEE TR
EREN—EMIEVSEDICHET HEFET
LHIFEEOXEDFDRAMIMEIZR D=, #
0)’)15 Fae; ®Ijt40)i%73'§%/utzb
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is about clarification as well as persuasion. Well- }/h
argued speeches, essays, position papers, or

research papers bring a sharper sense of
meaning and significance to an issue. (p.1)

VI. Multi-competence

O#Zﬁ first : second
language (interlanguage) language

(L1) (L2)

multicompetence L2 pOSSib].y affeCtS bOth
Vivan Cook (2000) learners’ interlanguage and L1




Robert Kaplan (1966)“Cultural Thought Patterns in
Inter-Cultural Education”, Language Learning.
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VII. SEEERAZE (2)

[£7=L T, 4 TEmuticompetence HFEH
Hondh,
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[EESAT VT ELTHEBREE HEHIC
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prompt: [HZE(CIEXE R ORENBELZERVET N ? ]

< pretest (Student #1)> DROBAD L

If I don’t have my room, | don’t study. | don’t
like study in living room because my familys
talking there. | have my room. When |
studying in my room every night, my familys
are talking and watching TV. It’s looks very
interesting but | have to study.

fEREhN =TT TV

<posttest>

_A think Junior high school students have to study in
7s |their room. First, there are my family in living
room. They talk there. If | going to study English in
living room, | don’t study. Second, my room is very
silent. | can study very comfortably. Final, | study in
my room, | can try another thing. If | want to go to

Bk bed, I can go to bed quickly. However | study in
#__kiving room, | can’t go to bed quickly.

| think junior high school students have to study in

Pretest (Stude

| have my room and desk. But, | can’t study hard.
Because, Anyone look at me. | can use call phone
and looking TV, reading comics.

| think | don’t need my room.

If | go to Juku, I study hard for long time. But in my
room, | lose my heart and do other thing.

| want to study hard because I’'m third-year-student.
| want to play basketball forever, so | have to study

their room. hard and will pass the exam.
FHEEBROBVER
X
Posttest(Student #2) [ Ericee™"

I think that junior high school student dogsr't have

@to have their own rooms. | have two reasons. First,
these days we have shorter time with family in a
house than in the old days because of work, juku and
so on. | think face to face is good thing. Second, if you
don’t solve the problem in the living room, you can
ask your family about problem but in the own room,
you can’t ask anyone. | think talking with family on
the same room is very important thing. Therefore, |
think that junior high school student doesn’t have to
have their own room to do anything.

R AET TS

BARBEXADEGBIIFERTEDD ?
R B2 EHMNELONKREEZEEZET N 2

Student#1 pretest
. FIErCTEGL BRIK, Ebnd4EFTULKIC
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L |B&31TB1=0IC, BfEEN T THERLT
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mALEICGEWVREIEZERS,
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['Writing Powerl (BfZ32%t)

Z M KFH(2010) [ZBF BT ATIVY -S54
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L/f:o _ilﬁ‘ﬂFEﬁO

Uehara, M. (2011)

HEEPrompt:
Write your opinion on the following
statement with the specific reasons and
examples.

“All high schools should ask their students to
evaluate their teachers.”
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B #5 #i—case study

Point 1:
Argumentation (B&5E) BABATRMTHS L

Student #7

<Pretest>

FRIFEMNTNDM, FREXAS T A1 DT, BAEE
XADEBHLGHTENAEINTNS,

<Posttest>

FHRABETHY. M2DMARLNTINS, TNEND
BRI TEBRNLHTRARRLN TN,

Student #7
[<Pretest>

T ink all high schools don’t have to
ask students to evaluate their
teacher g hecause most students
don’t ar.ver their real impressions.

&en I was a high school students,
e teachers asked us about their

classes. But, many students don’t
think about classes seriously. So
most of us didn’t have opinion.
Perhaps, some students couldn’t
answer, since they were afraid of
teachers.

Few students tell their opinion. So it
@y be no use asking students to
t

luate. But, if students can tell
eir real impressions about their
teachers and classes, it will work
well to improve teachers’ skill and
quality of classes.
So teachers need to change those
situation before asking students.

R
T) Thesis statement(£38) Lposttest>
R Reason (V) These days, some schools ask students to evaluate
lllustration(f§l5R) heir teachers. For example, teachers give students paper

ritten some questi¢ T 'In my opinion, it is necessary for
all high school to introduce this evaluation system for two

reasons.
R First, it gives students opportunities to tell teachers
their opini t is a little difficult for students to convey

teachers what they think. Since, most students are afraid
of teachers getting angry or feeling bad due to this.
Moreover, teachers are older than them, so students
hardly tell their teachers what they think about the
classes face to face. Therefore, teachers should give

“=nts the opportunity.

Second, teachers can’t evaluate their own class by
themsel tudents who take many classes every day
would be ¥60d at evaluating teachers by comparison with
other teachers. Students often talk about their teachers
with friends; “he is pooring at teaching”, “his class is
understandable”, and so on. If teachers know students’
true opinion, they can realize something wrong with
themselves. This will improve their skills.

In conclusion, all schools should ask students to
evaluate their teachers. For teachers, listening their
students’ opinion is duty. Nowadays, more and more
schools introduce this system. It is important for both
teachers and students to improve guality of the classes.

Point 2: REEAEARMT, BN E

HWAE
Inner-argumentation analysis (Oi, 1986; 1996, pp.85-87)
For
Against
Neutral

Student #7
<Pretest>
EI/INSTSTDBut THoRMDEREELDOTLEL,
WEM—EMHEROTLS,
<Posttest>

essay2AEELCTERN—EL TS,

Student #7

<Pretest>

think all hl%h schools don’t have
ask students to evaluate their

teachers, because most students

don’t answer their real impression:

me teachers asked us about thex

asses. But, many students
think about classes seriously.
most of us didn’t have opinion.

erhaps, some students couldn’t
answer, since they were afraid of
teachers.

i en I was a high school 1s}tudents

Few students tell their opinion. So it

be no use askmg students to
uate But, if students can tell

thelr real ressions about their
teacher: classes, it will wor!
well to i ‘ove teachers” skill and
quality of classes.

So teachers need to _change those
situation before asking students.

<Posttest>
These days, some schools ask students to evaluate

their teachers. For example, teachers give students paper

written some questions. In my opinion, it is necessary for

all high school to introduce this evaluation system for two

reasons.

First, it gives students opportunities to tell teachers

s. their opinion. It is a little difficult for students to convey
teachers what they think. Since, most students are afraid
of teachers getting angry or feeling bad due to this.
Moreover, teachers are older than them, so students
hardly tell their teachers what they think about the
Classes face to face. Therefore, teachers should give

nts the opportunity.

Second, teachers can’t evaluate their own class by
themselves. Students who take many classes every day
would be good at evaluating teachers by comparison with
other teachers. Students often talk about their teachers
with friends; “he is pooring at teaching”, “his class is
understandable”, and so on. If teachers know students’
true opinion, they can realize something wrong with
themselves. This will improve their skills.

In conclusion, all schools should ask students to
evaluate their teachers. For teachers, listening their
students’ opinion is duty. Nowadays, more and more
schools introduce this system. It is important for both
teachers and students to improve quality of the classes.
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Point 3: /854557, TvADERMLIMYILTINSZE
GBI OUHEEEDRTERD)

Student #7

<Pretest>

INSTZTITHINTNSDD ZNEND/3555TH Introductory
};aragraph Body paragraphs, Concluding paragraphD48ZHLTLY
A

(EIZKE BERBEZEDISBRETRITLTVDICEES TS, )
FALNDDBETENMERINTES T HEOREAL MY,
<P0sttest>
~FNEND /85T ST, Introductory ]gzaragraph Body aragraphs
%?'ri%udmg paragraph@)#-’f?ﬂ"éﬁbf&) essayDHEE (B> CEAMN
*Body paragraph 1TI&. topic sentence&supporting sentencesh'&%5
AERFIESNTEY, H%t?!%\ E‘Et$§(7)ﬂ§l§ﬂ:fﬁ'ﬁé'ﬂ\éo
¥%Body paragraph 2(Zi2BMNE5,
- First, Second, Moreover, Therefore, In conclusion, &L\2f=DHREEE

MEASN TS 0. HEORFABHECGSTNS,

Student #7
<Pretest>

I think all high schools don’t have
to ask students to evaluate their
teachers, because most students
don’t answer their real
impressions.

When I was a high school
students, some teachers asked us
about their classes. But, many
students don’t think about
classes seriously. So most of us
didn’t have opinion. Perhaps,
some students couldn’t answer,
since they were afraid of teachers.

Few students tell their opinion. So
it may be no use asking students
to evaluate. But, if students can
tell their real impressions about
their teachers and classes, it will
work well to improve teachers’
skill and quality of classes.

So teachers need to change those
situation before asking students.

<P test>
These days, some schools ask students to evaluate
etk teachers. For example, teachers give students
paper written some questions. In my opinion, it is
necessary for all high school to introduce this evaluation

ystem for two reasons.
First, it gives students opportunities to tell
eacniers their opinion. It is a little difficult for students

to convey teachers what they think. Since, most students
are afraid of teachers getting angry or feeling bad due to
this. Moreover. teachers are older than them, so students
hardly tell their teachers what they think about the
classes face to face. Therefore. teachers should give

dants the opportunity.
Body2 | Second, teachers can’t evaluate their own class by

Themselves. Students who take many classes every day
would be good at evaluating teachers by comparison with
other teachers. Students often talk about their teachers
with friends; “he is pooring at teaching”, “his class is
understandable”, and so on. If teachers know students’
true opinion, they can realize something wrong with
lelves. This will improve their skills.

1 conclusion. all schools should ask students to
teachers. For teachers, listening their
students’ opinion is duty. Nowadays, more and more
schools introduce this system. It is important for both
teachers and students to improve quality of the classes.
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Point 4. BEMEDHEXE

Student #7

<Pretest>
B OEREBEROFIERIICEFTVSILETERMEICRIT
TLELY, FHBAHGEL,
F7=. impression&ELVIHWVFEWVEEEFEAL TS,
“I"TIRFEDX 2
<Posttest>
BN ORBREBTEE — BB ERFIZZEIF TINS5
BhHLH5,
F7=. opinion&ELVDIEBHIGEEERAL TS,
“I"TIRESHX:0

tudent #7
Pretest>
nk all high schools don’t have
to ask students to evaluate their
teachers, because most students
don’t answer their real

impressigns.
When I is a high school students

some teachers asked us about
their classes. But, many students

don’t think about classes seriously.

So most of us didn’t have opinion.
Perhaps, some students couldn’t
answer, since they were afraid of
teachers.

Few students tell their opinion. So
it may be no use asking students
to evaluate. But, if students can
tell their real impressions about
their teachers and classes, it will
work well to improve teachers’
skill and quality of classes.

So teachers need to change those
situation before asking students.

<Posttest>

These days, some schools ask students to evaluate their
teachers. For example, teachers give students paper written
some questions. In my opinion, it is necessary for all high
school to introduce this evaluation system for two reasons.

First, it gives students opportunities to tell teachers
their opinion. It is a little difficult for students to convey
teachers what they think. Since, most students are afraid of
teachers getting angry or feeling bad due to this. Moreover,
teachers are older than them, so students hardly tell their
teachers what they think about the classes face to face.
Therefore, teachers should give students the opportunity.

Second, teachers can’t evaluate their own class by
themselves. Students who take many classes every day
would be good at evaluating teachers by comparison with
other teachers. Students often talk about their teachers with
friends; “he is pooring at teaching”, “his class is
understandable”, and so on. If teachers know students’ true
opinion, they can realize something wrong with themselves.
This will improve their skills.

In conclusion, all schools should ask students to
evaluate their teachers. For teachers, listening their
students’ opinion is duty. Nowadays, more and more schools
introduce this system. It is important for both teachers and
students to improve quality of the classes.
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1 BlSHET 54
EARLGIEY—RIZEI<EERME B D+ (personal reasons) vs
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ZhEl A& A )L=Universal Rhetoric

Al AZA L=
Universal Rhetoric
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F-EZEETHON. TLEUTHNI ., £1E-
FEDEEICO=5HEGERETLDE. &
ZB
=empowerment!
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